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DOCUMENT OVERVIEW 
This document represents the final report of the ALL IN SCHOOL Project and summarizes the results and 
outputs.  

The project was carried out through the following phases, each of which was preparatory to the next:  

The O1 Conceptual background has defined a shared concept of inclusion, to establish common values, 
to lay the foundations for an inclusive culture. 

The O2 has built a Syllabus of the competences of the inclusive teacher, with the analytical description 
of the competences, coherent with the existing frameworks. 

The O3 has realized a Self-analysis Inventory for the competences of the inclusive teacher. 

The O4 has piloted the Inventory and produced a final report with the results, the system guide, the 
indications and recommendations for transferability. 

The project pursued the result of providing teachers and schools with approaches and tools that support the 
reduction of disparities in access and attendance of school courses. In this perspective, it has developed an 
online system for the self-analysis of teachers’ inclusive competences. Thanks to the practice of self-analysis, 
teachers can identify the desired level of competence, their strengths and weaknesses, the areas of 
improvement and the priorities to be pursued in order to encourage the process of inclusion, contributing to 
the removal of obstacles to learning and participation. 

The project was based on a participatory philosophy, which considers collaboration between all the actors of 
the school an indispensable factor for starting and developing the inclusion process. The actions of the project 
involved, through workshops, questionnaires, focus groups, piloting and dissemination events, an audience 
composed by teachers, students, families, school staff, managers, and experts. 

ALL IN SCHOOL approach is based on the system of values and the philosophy of Index for Inclusion, a 
repertoire of self-analysis of the levels of inclusiveness of the school actually adopted all over the world and 
recommended by UNESCO (Towards inclusion in education: Status, trends and challenges. The UNESCO 
Salamanca Statement 25 years on, 2020). This choice arises from the need to have tested values and 
procedures, integrating them with tools designed for teachers. The vision of the Index, of which concepts and 
criteria will be adopted, is participatory and considers inclusion a continuous and cyclical process, on the model 
of action research. 

Potential long-term benefits include the adoption of the Inventory and the ALL IN SCHOOL methodologies by 
schools, teachers and local educational realities; a higher level of inclusion in schools that adopt the project’s 
products and results and a decrease in the rate of ESL; the integration of the Inventory with the Index for 
Inclusion in the international educational community. 
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PROJECT RATIONALE 
Eurostat statistics 2019 show that the rate of early school leaving (ESL) in Europe reaches 10.6% of young 
people aged 18-24. The problem is higher for migrants, Roma, minorities, people with disabilities or learning 
difficulties, economic and social disadvantage. For several years, Europe has been working to ensure equal 
access to education for all. The European Pillar of Social Rights (2017) states that everyone has the right to 
quality and inclusive education, training and lifelong learning to maintain and acquire skills that enable them 
to participate fully in society and manage successfully transitions in the labour market; the European Policy 
Cooperation ET 2020 aims to reduce the ESL rate below 10%. The conclusions of the European Council on 
reducing early school leaving (2015) underline the necessity to work on the quality of education systems, the 
school climate, the learning environment, the teacher’s competences, the student-teachers relationship, to 
build an inclusive school. 

The project ALL IN SCHOOL provides a tool for the self-analysis of the inclusive teacher, built according to 
values and methodology of the Index for Inclusion (see box below) to be combined with the tools and 
procedures proposed by the Index, to start a process of inclusion in the school and remove obstacles to 
learning and participation. 

 

The Index for Inclusion 

T. Booth, M. Ainscow, Index for Inclusion. Developing learning and participation in schools, 2011. 

The Index for Inclusion is a tool through which schools can self-analyze their degree of inclusiveness and make 
changes to their organization in order to increase the inclusion of all its members, minors and adults, internally.  

The volume is the result of a three-year research conducted by the Center for Studies on Inclusive Education.  
According to the authors Tony Booth and Mel Ainscow there is no difference between social inclusion and 
inclusion at school level. The concept of inclusion underlying the work implies the overcoming of the 
integrationist logic with which modern education systems tend to manage diversity, in particular towards 
disabilities and multiculturalism; the lack of social inclusion and / or academic success of a pupil does not depend 
on a deficit within him, but on a defect in the organization of the school and its teaching practices, which can be 
defined as “obstacles to learning and participation”.  

The volume consists of five sections. The first three parts offers an overview of the instrument, explain the 
concept of inclusion and its values, illustrates the phases according to which each school can work on the 
materials of the Index. The fourth part contains the actual materials, divided into three dimensions, 
corresponding to the main objectives of the Index: 

A) Create inclusive cultures 

B) Producing inclusive policies 

C) Evolving inclusive practices 

Each section includes a series of Indicators, which enumerate the criteria on the basis of which a school can be 
considered inclusive according to the proposal of the editors. The analysis of each indicator is favoured by a 
series of stimulus questions from which to start reflection and discussion on a personal or working group 
level.The fifth part offers questionnaires to be administered to staff, pupils and families to assess the perception 
of inclusion in the school and establish priorities for intervention. 

In 2000 the first edition was published. In 2004 and 2006, calibrated editions for kindergartens and nursery 
schools were edited. Based on feedback in its large-scale use, the Index has been revised and updated until the 
third edition of 2011. 

 

 

The self-analysis tool was fulfilled on the basis of a syllabus of the inclusive teacher's competences and allows 
teachers to reflect on their knowledge, skills and abilities in the field of inclusion, to identify strengths and 
weaknesses, areas for improvement and priorities to pursue. 
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The reference paradigm and the tools used for the implementation of the project activities are contained in 
the Index for Inclusion, a self-analysis repertory for the level of inclusiveness of schools, tested all over the 
world and recommended by UNESCO (Salamanca Statement, 2019). 

The choice to work on a system of self-analysis of teachers' competences is sustained by international studies 
which see the teacher as the decisive figure for the launch of inclusive processes in the school that guarantee 
all learners participation. European Summit 2019 underlined the role of teachers in determining a decisive 
impact on students: the challenge of the next 10 years will be to work on teachers, to enable them to acquire 
the skills to promote prevention, intervention and compensation actions. The choice to use the Index mirrors 
the need to have a system of values and tested procedures, expanding it with a series of tools designed 
specifically for teaching professionalism. The vision of the Index, which sees the participation of all the school 
actors to the inclusion process, takes on added value in involving school staff, pupils and families in the 
reflection on the development of the self- analysis tool, in a path of participatory research. 

According to European Commission “Supporting teacher competence development” (2013) teachers are 
asked to teach in increasingly multicultural classrooms, integrate students with special needs, and involve 
parents in school; teachers are the most important lever to start a process based on inclusive values that 
makes the school a welcoming place, in which all learners are valued equally and the conditions of ESL are 
removed. The emerging need for the teacher is to have tools for self-analysis that accompany his professional 
practice in the awareness of his ability to "make inclusion", to undertake improvement actions from a 
participatory perspective. The creation of a syllabus of the inclusive teacher competences and a self-analysis 
tool, with the use of the Index, can start a virtuous spiral of improvement to make school more inclusive and 
remove obstacles to participation and learning. 

The inclusion process involves all the figures who are part of the school world. For this reason, project’s target 
is composed by primary school teachers, lower and upper secondary school teachers; but also managers, no 
teaching staff, students, families, are involved in the project activities. 

The problem of early school leaving is a priority for all member states, and in particular the partnership 
countries, which experience early school leaving rates above the European average. The schools that have 
joined the project perceive the problem in a relevant way, and report a lack of operational tools that support 
the teacher in identifying the skills to start and support inclusion processes, as well as a standard of 
competences that allows you to plan and provide initial and in-service training courses. 

The project provides a multilingual system, which integrates the tools and procedures of the Index and which 
allows to start a reflection on the topic at European level. The comparison between the different realities, 
between the policies and practices for inclusion will be precious for the definition of a device based on 
common values and on a shared concept of inclusion. 
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PROJECT STEPS 
Erasmus + projects are marked by phases that correspond to the production of different Intellectual Outputs; 
ALL IN SCHOOL provided for 4 different Intellectual Outputs, each of which related to a time phase of work. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

O1 CONCEPTUAL BACKGROUND 

The output carries out a background survey on inclusion in partner countries, and a workshop on the 
methodologies and tools of the Index for Inclusion and the values it proposes.  

This work phase allows the partners to acquire a common lexicon and to become familiar with the Index and 
its tools, laying the foundations for the next work. Reflection on the Index's value system is fundamental since 
they represent a direction and help to evaluate the actions carried out in the inclusion process. 

Sub tasks: 

O1/A1 BACKGROUND SURVEY - Background research: the modalities of inclusion in the school of each partner 
country. Regulations, practices, experiences. 

O1/A2 WORKSHOP - Study groups of headteachers and teachers of partner schools: introduction to the Index, 
reflection on the concept of inclusion and inclusive values. 

 

O2 SYLLABUS 

The output consists in the construction of a syllabus of the competences of the inclusive teacher, with 
analytical description consistent with the values and dimensions of the Index and coherent with the existing 
repertoires.  

The questionnaire created starting from the Index items, is targeted to teachers, school staff, students and 
families. The competence grid briefly outlines the areas and competences of the inclusive teacher. The syllabus 
develops the competence grid, articulating indicators and descriptors. 
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The Syllabus is a framework of the inclusive competences of teacher. The Syllabus is implemented on the 
scheme of the Competence Grid O2/A2, with a detailed description of areas of expertise, clusters, and 
descriptors. It is the basis to develop the Inventory. 

At the moment, there are no other structured repertoires of the competences for inclusiveness referred to 
teachers. 

Sub tasks: 

O2/A1 QUESTIONNAIRE - Questionnaire to teachers, students and families on the perceived level of school 
inclusiveness. The results contributes to identify the areas of competence to implement the Syllabus.  

O2/A2 COMPETENCE GRID - Matrix of the areas of competence of the inclusive teacher. 

O2/A3 SYLLABUS IMPLEMENTATION - Development of the framework of competences based on the grid: areas 
of competence and descriptors. 

 

O3 SELF-ANALYSIS INVENTORY 

The output creates an online Inventory consistent with the Index for Inclusion, starting from the Syllabus, 
developing self-assessment items for each descriptor. 

The self-analysis tool is built starting from the Syllabus. For each cluster of competences, self-assessment items 
are developed, articulated according to the Index for Inclusion philosophy. 

A focus group analyses and validates the items produced; the development of the online tool makes available 
the Inventory in online format.  

This is the main project output, which constitutes an effective tool for analyzing the level of inclusiveness of 
teachers and identifying priorities and actions for making changes. 

Sub tasks: 

O3/A1 INVENTORY - (word document): For each of the competences identified in the Syllabus, items are created 
for the self-assessment of the level of competence possessed. 

O3/A2 FOCUS GROUP - Analysis of the inventory items by a panel of teachers and managers of partner schools 
and external schools involved. 

O3/A3 ONLINE TOOL - (web app): Development of the interactive online inventory, available on the web. 

 

O4 PILOTING 

This output foresees the involvement of school teachers in the piloting of the self-analysis Inventory. Direct 
dialogue with teachers is essential to fine-tune the system and verify its validity and effectiveness.  

Before piloting, workshops are organized in each country, with pilot groups of teachers who test the Inventory 
under the guidance of the local project staff.  Piloting takes place on a larger scale in online mode; the final 
report is published on the project portal. 

Sub tasks: 

O4/A1 PRE-PILOTING WORKSHOP - Testing of the tool with pilot groups of teachers and 
development of a guided procedure. 

O4/A2 PILOT RUN: Large-scale experimentation, online and face to face. 

O4/A3 REPORT: Final report with the results of the project. 
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BACKGROUND SURVEY 

 

Inclusion in school: what are the norms and rules in partners’ 
countries 
The results of the background survey show that inclusion is a priority in the ALL IN SCHOOL partnership 
countries, to tackle all forms of disadvantage, prevent early school leaving and promote participation and 
learning for all students. 

 

Italy 

In Italy the concept of inclusion is relatively recent, having been introduced since 1990. The path of inclusion 
has developed starting from the laws on school integration, aimed at guaranteeing full participation to 
students with special educational needs and learning disabilities, to then broaden the field of interventions in 
order to ensure the development of each student and strengthen the entire class group. 

The rules and guidelines issued in recent years insist on individualization and personalization strategies, up to 
the possibility of developing a Personalized Educational Plan for students with specific needs. 

The decree on inclusion (2017) is the last step towards educational inclusion. With it, the Ministry of Education 
affirms the need to involve families in every educational decision, promotes training activities for staff engaged 
in support and ensures a greater number of resources; it also creates territorial inclusion groups and 
operational working groups for inclusion. With these interventions the Ministry intends to tackle the factors 
that determine early school leaving, mainly due to social, psychological and economic disadvantages. 

Main documents and regulations of recent years on inclusion: The 2009 Guidelines for the Educational 
Integration of Disabled Students, which establish two fundamental points: 

• acceptance of disabled students’ diversity as a source of educational enrichment. 

• importance of paying attention to everyone’s needs, therefore not just those of students with disability or 
affected by other conditions. 

The New Norms on Specific Learning Disabilities in Education, inscribed in the Law n. 170/2010: this law 
concretized the innovative approach of educational inclusion by enumerating the tools and methods to fully 
develop an educational process springing from the particularity and complexity of each individual person. The 
Ministerial note 4089/10 demanded schools to plan a didactic educational path by means a document, the 
Personalized Educational Plan, to implement intervention procedures for students with ADHD. 

In 2012, the need to focus more and more on the individual student led the Ministry of Education to enact a 
specific Ministerial Directive, Policy Instruments for Students With Special Educational Needs and Territorial 
Organization for Educational Inclusion. 

With Note n. 2563/2013, the Ministry of Education granted the widest possible autonomy to teachers tasked 
with determining the educational accommodations, compensatory and/or dispensatory, best suited to the 
student’s needs, for him or her to reach the goals set for every discipline. The Decree on Inclusion came out 
in its first version in 2017 and was then modified in 2019. 

 

Bulgaria 

The main Act that relates to the topic is Preschool and school education law (2016).  The right of pre-school 
and school education is regulated in it as well as the structure, functions, organization, management and 
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financing of the system of pre-school and school education. The right of equal access to quality education and 
inclusion of each Bulgarian child and student is guaranteed. 

Another important document is the Regulation of inclusive education (2017). This Regulation determines the 
state educational standards for Inclusive Education. It regulates public relations that ensures an inclusive 
education for children and students in the system of pre-school and school education as well as activity of the 
institutions in this system for providing support for personal development of children and students. 

The situation with ESL in Bulgaria is very specific for different municipalities and regions. It also depends on a 
number of factors such as family, permanent relocation, social and economic status of the family, ethno-
cultural, institutional. and last but not least – health reasons. In the largest cities, especially in the capital Sofia, 
the dropout rate here is unnoticeable but in the small settlements, especially villages (mostly those with a 
compact population of ethnic minorities or with poorer social and economic status indicators) is vice versa.   

Other norms: 

• Regulation №10 on the organization of activities in school education (2016) – 
https://www.lex.bg/en/laws/ldoc/2136904663 ; 

• Child protection Act (2000); 

• Regulation for Child protection Act (2003). 

 

Portugal 

The Decree-Law 176/2012 about compulsory education and prevention of ESL regulates the enrollment and 
attendance regime in the scope of compulsory schooling for children and young people aged between 6 and 
18 years old, and establishes measures that must be adopted in the scope of students’ school pathways to 
prevent school failure and dropout. 

The Decree-Law 54/2018, Legal Regime for Inclusive Education, in the Article 1 establishes: 

“1 – (…) the principles and rules that guarantee inclusion, as a process that aims to respond to the 
diversity of needs and potential of each and every student, by increasing participation in the learning 
processes and in the life of the community educational. 

2 – This decree-law identifies the support measures for learning and inclusion, the specific curricular 
areas, as well as the specific resources to be mobilized to respond to the educational needs of each 
and every one of the children and young people throughout their journey school, in the different offers 
of education and training.” 

 

The Decree-Law 55/2018 establishes the curriculum for basic and secondary education, the guiding principles 
of its design, operationalization and assessment of learning, in order to ensure that all students acquire the 
knowledge and develop the skills and attitudes that contribute to achieving the skills provided for in the Profile 
of Students Leaving Mandatory Schooling. 

Regulatory dispatch 20/2012, Educational Territory of Priority Intervention (TEIP):a government initiative, 
currently implemented in 137 groupings of non-grouped schools / schools located in economically and socially 
disadvantaged territories, marked by poverty and social exclusion, where violence, indiscipline, abandonment 
and school failure are more manifest themselves. The main objectives of the program are the prevention and 
reduction of early school leaving and absenteeism, the reduction of indiscipline and the promotion of the 
educational success of all students. 

Other norms: 

• Ordinance 223-A/2018 (basic education), defining the rules and procedures for the design and operation 
of the curriculum for these offers, as well as the assessment and certification of learning, in view of the 
Profile of Students Leaving Mandatory Schooling. 

https://www.lex.bg/en/laws/ldoc/2136904663
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• Ordinance 226-A/2018 (secondary education), defining rules and procedures for the design and operation 
of the curriculum of the courses provided for in the previous number, as well as the assessment and 
certification of learning, in view of the Profile of Students Leaving Mandatory Schooling. 

 

 

Romania 

In Romania many institutions are responsible with children’s health, education and their rights protection: 
Ministry of Education and Research, Ministry of Health, Ministry of Public Administration and Internal Affairs, 
the National Authority for Children’s Rights Protection and Adoptions and the National Authority for people 
with Disabilities etc. These central institutions and the subordinated local institutions have different policies 
regarding disabled children, a different legislation and different criteria for their identification. 

Special education and special integrated education organized for children with special education needs or 
other types of education needs, established by an Order of the Ministry of Education is realized for all levels 
of education, differentiated according to the type and degree of deficiency. Special education and special 
integrated education are free of charge and organized, as a rule, full time. According to the local needs, it can 
be organized under other forms as well, pursuant to legislation in force. 

The Government elaborates specific regulations for educational services and assistance offered for children 
with special education needs integrated in the mainstream schools. The main current regulations governing 
school inclusion in Romania are: 

• Ministry Order no. 5574/2011 for approving the Methodology concerning the organization of educational 
support services for children, students and youth with special education needs integrated in mainstream 
schools; 

• Ministry order no. 5555/2011 for approving the Regulation concerning organizing and functioning of 
Resources and Educational Assistance centers at county/Bucharest level; 

• Public Administration Orders no. 1985/2016 and no. 3124/2017; 

• Ministry Education Order no. 3124/20.01.2017 Methodology for assuring the necessary support for the 
students with learning deficiencies; 

• Order No 1985/1305/5805/4.10.2016 for approving the Methodology for evaluation and integrated 
intervention regarding assigning children with disabilities a degree of disability, school and professional 
guiding for students with special education needs. 

 

 

Spain 

In Spain, early school leaving especially affects the most vulnerable groups who lack the support and 
references to avoid it and, to a large extent, are forced to leave studies and entering a job market that may 
offer few opportunities, with unskilled employment. For this reason, on the one hand, educational 
compensation measures throughout compulsory schooling are essential and, on the other, training 
professional is presented as an opportunity for these groups since their orientation to the labour market is 
better adapted to their needs, with a direct relationship between the educational level of the parents and the 
poverty risk rate of minors. 

Organic Law 2/2006, of May 3, on Education, amended by Law Organic 8/2013, of December 9 for the 
Improvement of Educational Quality, determines in its preamble that, having achieved that all young people 
are schooled up to sixteen years of age, the goal now is to improve overall results and reduce the still high 
rates of completion of Basic Education without qualification and early abandonment of studies. 
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The National Strategy for Prevention and Fight Against Poverty and Social exclusion 2019-2023 was approved 
by agreement of the Council of Ministers – March 22, 2019 to provide coverage adequate to the needs of 
citizens and paying special attention to the most vulnerable in situations of poverty or social exclusion. 

The early school leaving rate in Spain stands at 17.3% in 2019, the lowest level since recorded data is available 
(corresponding to 2008). The percentage of the population between 18 and 24 years old that has not 
completed the second stage of Secondary Education (FP, Intermediate, Basic or High school) and does not 
follow any type of training has decreased by about 14 percentage points in the last decade, 0,66 points less 
compared to 2018. 

This is clear from the data prepared by the Ministry of Education and Vocational Training from the educational 
variables of the Active Population Survey (EPA) of the National Institute of Statistics. According to this study, 
the decrease in early school leaving registered in the last 11 years is mainly due to the increase in the 
population that has completed the second stage of Secondary Education in Spain in this period (an increase of 
14.3 percentage points).  Ceuta (24.7%), the Balearic Islands (24.2%) and Melilla (24.1%) are the autonomous 
regions with the highest rates of early school leaving in 2019, exceeding the national average of 17.3% by 
several points. 

Below the national average are the Comunitat Valenciana (16.4%), Aragon (14.6%), Castilla y León (14.3%), 
Navarra (14%), La Rioja (13.9), Cantabria (12.8%), Galicia (12.6%), Asturias (12.4%), Comunidad de Madrid 
(11.9%) and País Vasco, which is the community with the lowest early school leaving rate in Spain in 
prominently with just 6.7%. 

 

 

Fostering inclusion in school: practices in use in partner schools 
A brief overview of the tools and services used in schools in the project partner countries to support the 
inclusion of all students. 

 

Italy 

In Italian schools there are several figures involved in the inclusion process: 

• Special Education Teachers (Support Teachers): they teach the entire class group, but they’re specialized 
in the methods and strategies of special education and are therefore assigned to the class group to which 
the disabled student belongs. 

• Task-Oriented Personnel: teachers coordinating and supporting the work of Special Education Teachers. 
They keep the files of students deserving of special care. They act as interlocutors with local support 
centres other than the school. 

• Specialized Support Personnel provided by local institutions: social and health professionals, educators, 
communication assistants for hearing-impaired students or visual-impaired ones, speech therapists, 
cultural mediators for foreign students. They are meant to stand by disabled and BES students and support 
them in developing personal autonomy, interpersonal relations, socialization, and learning. 

The main tools used are: 

• Individualized Educational Plan for disabled students: it is the official document outlining the educational 
path of students with a certified disability. It is updated each year and features a detailed description of 
the educational strategies, goals, and evaluation criteria designed for the student based on his/her medical 
records and on the observed deficits and potential. It is co-authored by the members of the Operative 
Working Group for Inclusion, among which are: every teacher of the class group together with the Special 
Education teacher; the social and health professionals who follow the student as he/she takes part in 
rehabilitative and therapeutic activities outside the school (and who are sometimes involved in school 
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activities, as well); the family, which participates in the drafting of the PEI and signs it alongside the other 
co-authors. 

• Personalized Educational Plan for learning disabilities and special educational needs: it is a document 
outlining the educational plan for students with learning difficulties. It may include dispensatory 
accomodations (in-class reading aloud, evaluation of contents rather than orthography in written tests, 
oral testing only in foreign languages, etc.) and compensatory tools (facilitating technologies: use of a 
personal computer with spell checker; use of calculators, formularies, mind maps; decrease in the amount 
of homework; extra time to turn in home assignments and in-class tests; advance scheduling of oral tests, 
etc.). 

In addition, extra-curricular activities are often planned, in which students carry out cross-disciplinary activities 
(e.g. music, choir, summer camp, etc.) They are alternative and motivating educational experiences which 
allow every student, without distinction, to express his/her potential, as well as particular talents that could 
hardly emerge in the context of regular educational activities. Students indeed enjoy such alternative 
experiences without letting their disability and/or distress stand in the way of their free expression. They feel 
at ease and gratified, which has an important impact on their self-esteem. 

Accordingly, a range of training activities for teachers and technical staff are issued every year as well, just as 
long awareness-raising activities have been fulfilled focusing on diversity, inclusion, stereotypes and prejudices 
recognition. 

 

 

Bulgaria 

149th School “Ivan Hadjiiski” has a long tradition in working with students with special educationa l needs, as 
well as those at risk. There is a special team for personal development, which includes a psychologist, two 
speech therapists and two resource teachers. In 2020/2021 there are 28 students with special educational 
needs; with 513 students in total, this represents 5,46% of them. The range of problems is wide – from learning 
difficulties to chronic diseases. At the same time, there are some students who are at risk of Early School 
Leaving. 

Tools and practices used with students: 

• Individual work with students who are in risk of ESL (teachers, school psychologist, speech therapists and 
resource teachers); 

• Communication with parents; 

• Increasing students’ interest in learning through various activities (innovative methods of teaching, 
extracurricular activities of interest, participation in projects – national and international Erasmus +, work 
with institutions: museums, theatres, libraries etc.); 

• Elder students’ motivation to increase their personal results as well as to continue their education in our 
school after 7th grade; 

• Options for individual way of learning after 16 years age. 

All tools have their specific positive impact, but teachers rely on the individual approach to students mainly, 
because it affects directly on their motivation in learning and completing their education successfully. Usually, 
these students have concerns caused by various individual or social factors, but when they feel that they are 
approached openly and with positive attitudes, in most cases they respond positively by themselves. 

This approach as also successful with students who dropped out once and come back years later to complete 
their education successfully. 
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Portugal 

Tools and practices used with students in Portuguese schools: 

• Educational Territory of Priority Intervention (TEIP): involves 137 schools in Portugal; is a multiannual plan 
for economically and socially disadvantaged territories, where there is a high rate of poverty, social 
exclusion, violence, indiscipline, school failure and ESL. 

• SMILE: Inclusion measures and prevention of indiscipline. 

• GAAF: Student and family support office. Staff involved: Social Worker; Social Educator; Mediator; Iocal 
Intervention Agent. 

• Disciplinary Supervision Committee (Comissão de Supervisão disciplinar). 

• School Self-Assessment Committee: monitoring and periodic evaluation of the school in the key areas such 
as: Services; School educational Project (School results, Social results, Educational environment). 

• Resource Center for Inclusion: multi deficiency Unit, special Unit for severe disabled students. 

Training programs: 

• Mentoring program 

• Monitoring groups of students with retentions 

• Vocational Education (secondary) 

• PIEF – Individual Education and Training Course 

• CEF – Education and Training Courses 

• Portuguese – non-native language 

• PLA – Portuguese host language 

 

Romania 

Romanian normal schools develop a series of support services for children with different special education 
needs. For those with language disorders and learning difficulties there are interschool speech therapy centres 
with specialists developing specific therapies for language disorder correction and for overcoming learning 
difficulties. In these centres all students attending regular schools have access and who have been detected 
by the speech therapists and they come with a language disorder (dyslexia, dysgraphia, dyscalculia etc.) 

There are, also, centres of psycho-pedagogical assistance for children with emotional problems, behaviour 
problems and adaptation difficulties, where psycho-pedagogical counsellors offer services both for children 
found at risk and crisis, as well as for their families. These counselling centres are more widely spread than 
those for speech therapy, but both not being enough in number and not having the absorption power 
necessary for the cases existing in schools. 

For the children with deficiencies diagnosed in Child Protection Committees there are services and educational 
support with the help of itinerant teachers. The activity of the itinerant teacher is oriented towards the 
children with special education needs. The itinerant teacher works in one or more mainstream schools or 
special schools where children with severe, profound or associated deficiencies are integrated. According to 
the deficiency degree, the school guidance is realized towards a special school (for a moderate, 
severe/profound and multiple/associated degree) or towards a mainstream school (in the case of a 
light/moderate degree) accordingly. 

Each student with special education needs benefits from adapted curricula for all school subjects. 
Differentiated work and personalized program for children with special education needs consist of, firstly, in 
establishing the objectives and the program, different from the ones used for the rest of the class and adapted 
according to the child’s necessities and difficulties. It supposes adapting the taught contents, but adapting the 
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knowledge and competence evaluation methods as well. An adaptation of the instructional educational 
process is needed to the intellectual possibilities, to the cognitive interests, to the learning pace and style of 
the student with special education needs. Although, theoretically, all these aspects are known, the Romanian 
educational system is not truly ready and prepared for such an integration and inclusion: during the 
pedagogical training of teachers, working with students with special education needs is approached 
tangentially. The multi-disciplinary team that is so nice theoretically talked about, when it exists, there are too 
many children to deal with, specific therapies these children need are not easily accessible, parents cannot, 
do not want or do not know how to be involved in their children’s activities in order to help them. 

Above all these, school staff tries to involve and give credit to all students and make them worthy. There are 
many students who are not reported as having special education needs, but still they need special attention, 
differentiated tasks or just support. In our school all students are tried to be valued and included according to 
their intellectual and emotional capacities. 

 

 

Spain 

Centro San Viator have presented actions to favour the inclusion. These are: 

• Promoting Positive Self-Esteem of the students. 

• Teach students to cope with difficult situations 

• Develop a good relationship with school staff. 

• Promote a positive relationship school-parent. 

• Create awareness to the students on the benefits of education. 

• Design and implement of a protocol for the detection of school failure. 

• Promote the personal development of students, enhancing self-esteem, trying to improve their personal 
habits and perception of themselves. 

In addition, the school has developed some different tools in order to support the students with more 
difficulties in two different fields: 

Management:  the school eases students’ flexible ways to pay for the school transport, which is about 110€ a 
month. When the family cannot pay, the school tells them they can do it when their economic situation will 
be better, calling to their good will to pay years after their children finish studies. All students can take part in 
a mobility project, no matter their economic situation. If needed, the school can even provide some pocket 
money. 

Training: 

• at the primary and secondary levels, the school develops different educational programs that offer 
individualized attention, giving each student the support they need to promote inclusion in school; 

• methodological and study material is adapted for people with intellectual disability and/or other 
difficulties so they can get the technical competences requires to get a Professional Certificate and help 
them to raise their employability; 

• the school combines the technical competences and soft skills not only to help students at risk of exclusion 
to get a job but also to keep it; 

• lanbide (“profession”) works as a second chance school for teenagers who are out of the “regular” system. 
By means of this programme funded by the Department of Employment students can get the certificate 
in Compulsory Secondary Education while they start in the VET field; 
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• the school trains workers with intellectual disabilities and/or mental illness to recognise their professional 
skills and competences; this is to accredit their previous knowledge already got by means of their work 
experience and complete it so they can get a Professional Certificate; 

• WBL (dual system) is helpful for youngsters at risk of exclusion as a way to avoid ESL; 

• The school offers all students the possibility of going abroad for an internship in a company between 4 to 
16 weeks. 
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ONLINE INVENTORY 
 

The Inventory is a qualitative self-assessment tool that allows the teacher to reflect on his/her skills and answer 
questions: how inclusive am I? What are my strengths and my weaknesses? What skills should I strengthen or 
develop? Which areas should I prioritize to encourage the inclusion process in my school? 

The self-analysis Inventory is built starting from the Syllabus. For each cluster of skills, self-assessment items 
are developed, articulated according to the Index for Inclusion philosophy. 

It is absolutely the first self-assessment system for the skills of the inclusive teacher. 

 

 

 

 

 

 

 

 

 

 

 

Conceptual structure of the Inventory 

 

Starting from the Syllabus, the Inventory develops the items of self-analysis for each competence. This involves 
the development of a series of assessment items corresponding to the descriptors of the Syllabus, to create 
the online self-assessment system. 

 

 

 

 

 

 

 

 

 

 

 

 

Development of the descriptors 
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System overview:  

• The user choses the competence area for the self-assessment 

• Each area contains 36 assessment items (3 items x 12 competences) 

• Each assessment in an area is self-consistent: the system returns feedback to the user 

• The user can decide to stop or to choose another competence area and start again the procedure 

• A registered user can save the progress and come back at any moment to continue the assessment 

• A guest user cannot save the progress but can obtain the feedback from the system 

 

The system symmetrically integrates 144 evaluation items that refer to the 4 areas and the 12 competences 
contained in each of them.  

 

 

 

 

 

 

 

 

 

 

 

Articulation of the areas 

 

Each item describes an acted behaviour with respect to a competence, in which the user can mirror himself 
at the minimum or maximum level. 

The user evaluates himself on a scale from 1 to 10, where 10 expresses total mastery of his or her ability to 
act in that way: 

1 2 3 4 5 6 7 8 9 10 

 

The system calculates the average of the score obtained in each area by grouping it into 4 levels; each of them 
corresponds to feedback: 

 

 

 

 

 

 

 

FEEDBACK 1 FEEDBACK 2 FEEDBACK 3 FEEDBACK 4 
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The profiles and feedback returned by the system are structured according to the composition of three 
different elements:  

• the level obtained and the corresponding profile;  

• the detailed description of the profile;  

• indications for improvement. 

 

LEVELS 

NOVICE BEGINNER PROFICIENT LEAD TEACHER 

From 1 to 2,5 out of 10 From 2,6 to 5,0 out of 10 From 5,1 to 7,5 out of 10 From 7,6 to 10 out of 10 

 

Levels 

 

LEVEL Level description: Descriptions are the same for all areas and refer to the Novice, Beginner, 
Proficient and Lead Teacher levels 

PROFILE - Average of the score obtained and summary of the profile obtained for the area in which you 
evaluated  

- Detail of the score obtained, referring to the skills of the area  

FEEDBACK Indications for the improvement of one's level of inclusiveness, related to the detail of the 
score expressed in the profile 

 

How the results are structured 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Example of certificate 
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How to proceed with the self-assessment 
 
The Inventory is available at the page https://www.allinschool.eu/inventory-2/ of the ALL IN SCHOOL website; can be carried out totally 
free and anonymously. 

 

 

1. Initial mask 

This mask appears on the home page, with 4 different options: 

Login: if we already have an account, enter our e-mail address and password and click on this button; 

Guest user: if we want to take the test but don't want to register, we can directly click this button to have 
access as a guest; 

New user: click the button if we want to open a new account; 

Forgotten password: to be clicked if we have an account, but do not remember the password. 

 

 

 

 

 

 

 

 

 

2. Log in as a guest user 

Click on Guest user, the following screen will appear: 

 

 

 

 

 

 

 

3. Choice of language 

We open the drop-down menu by clicking on the arrow on the right and select the language in which we want 
to carry out the self-assessment. 

 

https://www.allinschool.eu/inventory-2/
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4. Choice of the area 

Once the language has been chosen, we see a mask that asks us to choose the area in which we want to 
evaluate ourselves. The 4 areas contain a brief description (for further information refer to the ALL IN SCHOOL 
Syllabus). 

We select one of the areas and click on Run Inventory Test to continue, or on Exit to return to the initial screen. 

 

 

 

 

 

 

 

 

 

 

 

 

5. Questionnaire 

After choosing the area, the questionnaire is displayed, organized in 3 pages, each containing 12 questions. 
The questions, in groups of three, correspond to the competences described in the Syllabus. 

The items in the questionnaire are answered by expressing one's degree of agreement from 1 to 10, where 1 
expresses the maximum disagreement and 10 expresses the maximum agreement. 

At the top of the page, we find the following information: 

• the chosen language; 

• the page number and the number of responses provided; 

• the selected macro-area; 

• the selected micro-area. 

 

https://www.allinschool.eu/results/syllabus/
https://www.allinschool.eu/results/syllabus/
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At the bottom of the page, we find the buttons to proceed to the next page or to go back. 

When we have finished answering the questions on the page, click on Next Page to continue with the self-
assessment. 

 

 

 

 

 

 

 

 

6. Results 

When we have completed the answers, click on the Save Questionnaire button that will appear at the bottom 
of the third page. 

 

 

 

 

 

 

 

 

 

We will see the score obtained on the page, and the system will generate the Certification button to obtain 
the document with the result and the feedback. 

The report is displayed on the screen; to obtain the printable version in pdf click on Print Results. 
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We can now download and print the document; on the first page we will insert our name and the date of the 
test carried out. The second page contains the results of the self-assessment. 

 

7. How to read the results 

The test results are divided into three parts: level, profile and feedback. 

The first part describes our current level according to the score we have obtained. The system automatically 
calculates the average and places us in one of the following levels: Novice, Beginner, Proficient and Lead 
Teacher. 

The second part describes our inclusive competences profile, in accordance with our self-assessment. 

The third part contains suggestions for improving our inclusive competences, with indications of reading and 
activities. 

 

8. Create an account 

Logging in as a guest allows you to perform self-assessment and print the results, but does not allow you to 
store the results. Opening a personal account will allow us to obtain the following benefits: 

• perform different tests, even in different languages, save and view the results; 

• review and possibly make changes to the assessments carried out; 

• compare the self-assessments carried out at different times. 

To create an account, click on New User and fill in the required fields; do not forget to flag the privacy policy 
box. Complete the operation by clicking on Save User. 
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The system sends an email to our mailbox: let’s check the mail and activate the account by clicking on the link 
that was sent to us. Now we can log in with our credentials. 

 

9. Account Benefits 

As we can see in this screen, by logging in with an account there are some more functions. Once the self-
assessment in an area has been completed, we will be able to view a series of information on the self-
assessment carried out: the date, the time, the language chosen, the number of answers given, the level of 
completion, the score. We may also decide to stop the self-assessment to resume and complete it at a later 
time. 

 

 

 

 

 

 

 

 

 

If we have carried out several self-assessments, a screen like the following one will appear, where for each 
questionnaire the following appears: 

• the date and time of execution; 

• the number of questions answered; 

• the questionnaire if it is complete; 

• the score obtained (only if the questionnaire is completed); 

• the review button that allows us to review the questionnaire and possibly make changes; 

• the Certification button which displays the results if the questionnaire is complete. 
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PILOT RUN RESULTS 
 

The aims of the Pilot Run action were the following: to experiment the self-analysis tool with teachers; collect 
and interpret the data and information resulting from the piloting; produce a final report with the results, the 
guide to use the tool, the indications for transferability, and the recommendations.  

The Pilot Run was carried out in the period June-September 2022 and involved 6 schools from 5 countries, 
with methods that varied from completely online to blended, with face-to-face meetings between piloting 
participants and partner organizers. 

In all, 425 self-assessment tests were carried out on the online Inventory system, 231 of which were 
completed, with the final issuance of the certificate. Against these numbers, 127 satisfaction questionnaires 
were completed on Google Modules. In percentage values, the number of completed Google questionnaires 
is equal to 30% of the total self-assessments undertaken and 55% of the total self-assessments finalized by 
the issue of the certificate. 

The Google questionnaires were an essential part of the piloting, since they allow for feedback from the 
participants, and to collect their opinions on the effectiveness and quality of the Inventory. 

Although the questionnaire was anonymous, it was mandatory to enter your e-mail address, this to limit only 
one questionnaire for each participant. 

The directions for conducting the Piloting were provided in advance to the partners and instructions for the 
participants were given in the introductory text of the questionnaire. 

Here follows the Google Modules Pilot Run Questionnaire introduction text:  

 

This questionnaire is part of the activities of the ALL IN SCHOOL - Analysis- Leaded approach of 
Levels of Inclusivity in School to reduce early school leaving (2020-1-IT02-KA201-078977) project and 
aims to collect information and opinions on Online inventory for self-assessment of inclusive skills *. 
 
HOW TO PROCEED: READ THESE INSTRUCTIONS CAREFULLY FIRST 
 
1. Enter the Inventory page at https://www.allinschool.eu/inventory/ 
2. Launch the Inventory: https://www.allinschool.eu/inventory-2/ 
3. Log in as "Guest User" (you don't have to open a new account or log in with user e-mail and 
password). 
4. Choose the language of the self-assessment. 
5. Choose only one area among the four present: A1, A2, B1 and B2. 
6. Run the self-assessment. 
7. After completing the self-assessment, obtain and download the results report. 
8. Answer this questionnaire and send it. 
 
* Pursuant to current privacy regulations (Italian Legislative Decree 196/2003 and EU Regulation 
2016/679) the data collected will be used in an aggregate manner, for the exclusive purpose of 
research. By answering the questionnaire, you declare that you have read and accepted the privacy 
policy. 
https://www.allinschool.eu/ 

 

 

 

https://www.allinschool.eu/inventory/
https://www.allinschool.eu/inventory-2/
https://www.allinschool.eu/
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In this document we report the statistical data obtained from the online platform of the Inventory, 
administrator side, and below the aggregate data of the Google questionnaire. 

 

 

STATS FROM THE ONLINE PLATFORM 

Total users since 01 January 2021: 516 

Of which: 

• Registered users 36 

• Guest users 480 

 

Self-assessment tests carried out in on 10 September 2022: 425 

Of which: 

• Completed test (certification downloaded) 231 

 

Chosen area for the self-assessment: 

A1.  Valuing learner diversity = 174 

A2.  Personal professional development = 87 

B1. Supporting all learners = 108 

B2. Working with others = 56 

 

Certifications downloaded per area: 

A1.  Valuing learner diversity = 89 

A2.  Personal professional development = 48 

B1. Supporting all learners = 60 

B2. Working with others = 34 

 

Language Completed self-
assessment 
tests 

Completed 
Google 
questionnaires 

Italian 143 44 

English 31 6 

Bulgarian 47 20 

Portuguese 51 25 

Romanian 86 25 

Spanish 67 7 

Total 425 127 
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GOOGLE QUESTIONNAIRE - PERSONAL DATA 
 

 

 

 

 

 

 

AGE 
  

Less than 30 12 9,4% 

30-40 28 22,0% 

40-50 58 45,7% 

Over 50 29 22,8% 

Total 127 100,0% 

 

 

 

 

 

 

PROFESSION 
  

Primary school teacher 36 28,3% 

Lower secondary school teacher 18 14,2% 

Upper secondary school teacher 42 33,1% 

Support teacher 10 7,9% 

School director, manager 4 3,1% 

Trainer, specialist, expert 3 2,4% 

Non teaching staff 8 6,3% 

Other 6 4,7% 

Total 127 100,0% 
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INVENTORY AREA 
  

A1.  Valuing learner diversity 48 37,8% 

A2.  Personal professional 
development 

24 18,9% 

B1. Supporting all learners 37 29,1% 

B2. Working with others 18 14,2% 

Total 127 100,0% 

 

 

 

 

 

 

 

 

 

 

LANGUAGE 
  

Italian 44 34,6% 

English 6 4,7% 

Bulgarian 20 15,7% 

Portuguese 25 19,7% 

Romanian 25 19,7% 

Spanish 7 5,5% 

Total 127 100,0% 
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GOOGLE QUESTIONNAIRE - SECTION A. FEEDBACK ON THE 
TOOL 
 

A1. Is the inventory useful for evaluating one's 
inclusive competences? 

Not at all 1 0,8% 

Only a little 7 5,5% 

To some extent 24 18,9% 

Rather much 50 39,4% 

Very much 45 35,4% 

Total  127 100,0% 

    

 

 

 

 

 

 

 

 

A2. Are all the inclusive competences 
represented in the Inventory? 

Not at all 1 0,8% 

Only a little 4 3,1% 

To some extent 24 18,9% 

Rather much 51 40,2% 

Very much 47 37,0% 

Total  127 100,0% 
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A3. Is the Inventory easy to use? 

Not at all 0 0,0% 

Only a little 4 3,1% 

To some extent 12 9,4% 

Rather much 54 42,5% 

Very much 57 44,9% 

Total  127 100,0% 

 

 

 

 

 

 

 

 

 

 

A4. Is the time required to carry out the self-
assessment reasonable? 

Not at all 0 0,0% 

Only a little 5 3,9% 

To some extent 19 15,0% 

Rather much 52 40,9% 

Very much 51 40,2% 

Total  127 100,0% 
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A5. Are the results of the self-assessment 
presented in a clear and understandable way? 

Not at all 0 0,0% 

Only a little 4 3,1% 

To some extent 13 10,2% 

Rather much 51 40,2% 

Very much 59 46,5% 

Total  127 100,0% 

 

 

 

 

 

 

 

 

 

 

A6. Does the Inventory allow you to identify 
your strengths and weaknesses? 

Not at all 0 0,0% 

Only a little 5 3,9% 

To some extent 37 29,1% 

Rather much 46 36,2% 

Very much 39 30,7% 

Total  127 100,0% 
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A7. Can the Inventory be used in complete 
autonomy? 

Not at all 2 1,6% 

Only a little 5 3,9% 

To some extent 19 15,0% 

Rather much 43 33,9% 

Very much 58 45,7% 

Total  127 100,0% 
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GOOGLE QUESTIONNAIRE - SECTION B. IMPACT OF THE 
INVENTORY ON TEACHING PRACTICE 
 

 

 

B1. Do you think your professional experience is 
adequate to identify obstacles to learning and 
participation? 

Not at all 1 0,8% 

Only a little 2 1,6% 

To some extent 41 32,3% 

Rather much 61 48,0% 

Very much 22 17,3% 

Total  127 100,0% 

 

 

 

 

 

 

 

 

B2. Can reflecting on professional strengths and 
/ or weaknesses be helpful in changing daily 
practice in the classroom? 

Not at all 0 0,0% 

Only a little 1 0,8% 

To some extent 16 12,6% 

Rather much 56 44,1% 

Very much 54 42,5% 

Total  127 100,0% 
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B3. Are you willing to question your teaching 
method and experiment with other 
methodologies? 

Not at all 0 0,0% 

Only a little 1 0,8% 

To some extent 18 14,2% 

Rather much 50 39,4% 

Very much 58 45,7% 

Total  127 100,0% 

 

 

 

 

 

 

 

 

 

 

B4. Can the Inventory be used to plan a self-
training course? 

Not at all 1 0,8% 

Only a little 11 8,7% 

To some extent 33 26,0% 

Rather much 46 36,2% 

Very much 36 28,3% 

Total  127 100,0% 
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B5. Can the Inventory be useful to all school 
staff, including non-teaching staff? 

Not at all 3 2,4% 

Only a little 6 4,7% 

To some extent 34 26,8% 

Rather much 47 37,0% 

Very much 37 29,1% 

Total  127 100,0% 

 

 

 

 

 

 

 

 

 

 

B6. Can the Inventory be a starting point to fully 
enhance the peculiarities of each learner? 

Not at all 2 1,6% 

Only a little 5 3,9% 

To some extent 28 22,0% 

Rather much 49 38,6% 

Very much 43 33,9% 

Total  127 100,0% 
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B7. Can the Inventory be adopted as a tool to 
improve daily teaching practice? 

Not at all 1 0,8% 

Only a little 6 4,7% 

To some extent 32 25,2% 

Rather much 43 33,9% 

Very much 45 35,4% 

Total  127 100,0% 
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GOOGLE QUESTIONNAIRE - SECTION C.  OPEN QUESTION: 
DO YOU HAVE ANY COMMENTS, REMARKS OR 
SUGGESTIONS FOR IMPROVEMENT? (OPTIONAL) 
 

Nope 

No 

It was very useful for me. 

The questionnaire makes you assert the right attitude that you believe should be practiced, rather that evaluate your 
actual reactions in given situations.  

I'd like to participate in a workshop about the results of the project. 

NO. 

"Portoguese" is wrong. The right way is portuguese :) 

Blended learning and active methodologies can be good contributions to the inclusion process. 

No 

I don' t have 

I am not. 

No 

Change the button "print" in "download the cerificate"  

No 

No 

No 

Congratulation! 

Thank you for this experience! 

NO 

The last button Print Results of the Questionnaire should be changed into Save Results as it's misleading. 

No 

Thank you very much for the opportunity to participate in this beautiful presentation and I congratulate you for all 
your efforts! 

No 

I believe the materials are an extremely useful resource that can be applied to a wide range of different areas in my 
professional life 

Administer the same test to the pupils and send the results to the teacher, in order to reflect on how much their 
perception of "inclusive teacher" really coincides with the perception of the students. 

A rating from 1 to 10 is useful. I think it could have been enough from 1 to 5 questions encourage to give a relatively 
high score 

Training for a very important topic such as inclusion should be carried out in presence. 

In my opinion, the self-assessment tool is comprehensive.  
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It would be desirable to work in a team as well as continuous training and monitoring of the objectives achieved. In 
our case of primary school, collaboration is very important. She often feels lonely, many colleagues do not share; 
inclusion is considered a " first aid " cure and not a teaching style. 

Functional already as it is 

It is a great self-assessment tool, receiving feedback on your profile helps the teacher to understand their strengths 
and weaknesses. Improvement proposal: reflect on how and how much the Support teacher is perceived as a 
resource to improve inclusion and if co-teaching practices are implemented between class teacher and Support 
teacher to truly make the environment inclusive.  

At the moment I have no proposal 

Useful tool to REFLECT and subsequently be able to reason on the personal assessment of one's level and ability to 
make teaching inclusive 

It would be appropriate to propose self-assessment to all teachers in a school. 
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TRANSFERIBILITY OF RESULTS AND RECOMMENDATIONS  
 

 

Operational advantages of the project results 
The online inventory developed by the project is the self-assessment tool for inclusive skills made available to 
teachers.  Through self-assessment with the Inventory, the teacher is able to answer these questions: 

“How inclusive am I? What are my strengths and weaknesses? What skills should I strengthen or develop? 
Which areas should I prioritize to encourage the inclusion process in my school? " 

Access to the Inventory is open, free and does not require registration. The self-assessment can be carried out 
in one or all four areas of competence; an average time of 20 minutes is required for each area. The self-
assessment approach used in ALL IN SCHOOL is based on the concept of self-diagnosis: the person is asked to 
trigger a self-reflection process of self-awareness in full autonomy. 

The procedure is a tool for diagnostic evaluation, it is the empowerment that involves the teacher in an active 
and responsible self-reflection process, helping her/him to support his motivation for lifelong learning and at 
the same time enhancing her/his self-assessment competences. The self-assessment of inclusive competences 
can help increase confidence in learning and motivate it: it is always good to be aware of one's qualities and 
strengths. The ALL IN SCHOOL self-assessment approach highlights the inclusive skills that the teacher believes 
to possess and shows how to improve them or fill any gaps. 

The online Inventory offers teachers and trainers the opportunity to perform a self-diagnosis in relation to 
their level in inclusive skills by reflecting on the inclusive values they possess and how they put them into 
practice in their daily work. The online procedure is simple, easy to use and flexible: it can be used 
independently, with the support of a tutor or an expert, alone or in a group. 

 

• The Inventory developed by ALL IN SCHOOL can be used by primary and secondary school teachers to 
analyze their level of inclusiveness, plan self-training actions, improve their attitude and value system. 

• The Syllabus provides a classification of inclusive skills that can support the planning of training actions 
for teachers and school staff. 

• Self-assessment can become an opportunity for discussion between teachers, and an activity to be carried 
out in groups on a periodic basis. 

• The self-assessment items can be used to prepare inclusive classroom activities. 

• The online tool can be used wherever and whenever you want: there is no need to participate in long and 
exhausting face-to-face sessions. Furthermore, by activating a personal account, the user can take a break 
and return to the evaluation as many times as he wishes, gradually saving the partial or final results 
obtained. 

According to the opinion of the teachers who participated in the piloting, the Inventory can become a habitual 
practice in their work to increase the effectiveness of inclusive actions. It can be used in small groups, where 
each teacher completes their self-assessment and at the end of the session each tells the other group 
members how they assessed themselves and what results they achieved. Methods and results can be 
compared and discussed among peers and with experts. 

 

 

Adoption of products in the education system 
The ALL IN SCHOOL self-assessment model is an active and comprehensive way of assessing inclusive 
competences and is based on the values and tools proposed by the Index for Inclusion. The tool is built with 
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the focus on the idea that the person has of her/himself, and all the steps of the procedure allow self-
awareness to emerge. 

The background research, comparing the ELS problem in the European countries participating in the Project, 
the National rules to fight the ELS phenomena and the inclusion level, supports this extent of the proposed 
assessment tool. This premise makes really possible to standardize and formalize the designed and 
experienced assessment methodology and tools, extending the use of it to the educational and training System 
both at national and European level. 

Although the ALL IN SCHOOL assessment approach can be adopted as a spot, applying it just to a single episodic 
assessment event, in a diachronic perspective it can produce the maximum effect. At the very beginning, using 
the Inventory could require an investment of time and effort in order to understand and carry out the process 
and its theoretical foundation. The return on investment is in the longitudinal perspective, when the process 
is interiorized and the routine gives the space to the empowerment of the self-reflection attitude, to the 
improvement of the metacognitive strategies, to the consolidation of self-awareness, enriching the learning 
experience. 

The assessment with the Inventory can be integrated in the timetable of the annual school calendar, 
estimating the assessment sessions that will be required and implemented as part of the ordinary school work. 
The diachronic perspective generates another added value: the opportunity to compare the performances in 
a longitudinal dimension, appreciating the progresses and changes. The elapse of time of the diachronic 
perspective can vary from a monthly range to an annual range, up to the whole school cycle duration.  The 
ALL IN SCHOOL assessment approach can be adopted by the single teacher, but in a collegial perspective it can 
produce larger benefit.  

The Inventory can be successfully integrated with the tools offered by the Index for Inclusion. The assessment 
items, the competence grid, the profiles and feedbacks can be continuously perfected by adapting them to 
the specific contexts. That requires a proactive perspective of integration, improvement and fine tuning of the 
proposed assessment tools and items. They can be refined and enriched exactly through their use. Teachers 
can take advantage of the proposed instruments to continue the action research started with the Index.  

The Inventory produced by the ALL IN SCHOOL project can be considered a prototype, starting from which 
variants can be developed aimed at a wider audience of users, i.e. all the actors who are part of the educational 
community and who work for the school inclusion: not only teachers and trainers, but also non-teaching school 
staff, managers, experts, families, parents and students. 

The ALL IN SCHOOL assessment approach can be adopted by a single School, maintaining its effectiveness; yet 
in an institutional perspective, involving decision makers and policy makers, it can produce the maximum 
effect. The Project is based on a holistic and collaborative approach, so that the maximum effectiveness is 
reached when all the actors of the educational community collaborate and support the inclusion process 
together. Changes can be implemented step by step, starting with little experiences, applying the assessment 
procedure first in an experimental group, verifying the applicability to the context. That allows to contain 
eventual errors or frustrations, to find solutions and alternatives, to re-plan and re-organize the work in a 
protected bound. Once the experience is consolidated then a further exploitation and increase of the 
methodology application can be enacted in a larger scale. 

From a System and Institutional point of view, the Policy makers, at national and at European level, might 
adopt the ALL IN SCHOOL Inventory as a good practice, to be proposed and introduced within the schools as 
a methodological reference point and as a practical example to refer to for the assessment of inclusive 
competences. In this case the above-described changes and experimental path for the implementation of the 
Inventory at a System level could assume a national or even a European perspective.  
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Transferability of products 
 

O1/A2 Workshop 

The Workshop has the purpose to introduce teachers to the Index's philosophy and tools, supporting them in 
the reflection on the concept of inclusion and its values. 

The format and the indications for the realization of the workshop can be used to replicate the event within 
the school system; they can be a starting point for elaborating methods suitable for a different educational 
context, such as VET, Adult Education, Higher Education; they can be modified to suit a different target of the 
school context, such as school leaders, non-teaching staff, families and parents, students, experts and support 
professionals. 

The format is suitable for use both face to face and online, and contains the indications for the implementation 
of the workshop in both ways. 

In addition to being one of the products of the project, the format and the guide for the implementation of 
the workshop are a useful operational material available to all the actors who are part of the educational 
process. 

 

 

O2/A1 Questionnaire 

The Questionnaire has the following purposes: involve teachers, staff, students, families in the inclusion 
process initiated by the project; analyze the level of inclusion of the school perceived by the different actors; 
identify strengths and weaknesses and priorities to be pursued for inclusion; identify the areas of expertise to 
be developed in the syllabus. 

The Questionnaire was created starting from the items contained in the index for Inclusion. 4 versions have 
been prepared: 

for ISCED1 students; 

for ISCED2/3 students; 

for teachers and school staff; 

for families and parents. 

What is interesting is the choice of items, calibrated on the different targets, in particular the differentiation 
of the questions for students according to age groups (ISCED1 = primary school; ISCED2 and ISCED3 = 
secondary school). 

The tool can be used as it is in school settings, or it can be adapted to other educational contexts: VET, Adult 
Education, Higher Education.  

 

O2/A2 Competence Grid and O2/A3 Syllabus 

This Competence Grid is a matrix that reproduces the areas of competence of the inclusive teacher. To build 
this matrix, the existing directories on teacher skills, the indications derived from European and international 
documents, and the items and classification system of the Index for Inclusion were consulted. In particular, 
alongside the Index of Inclusion, was used the classification of European Agency for Development in Special 
Needs Education reported in the document Profile of Inclusive Teachers (2012). The different areas that 
contribute to defining the profile of the inclusive teacher were considered. 

The Syllabus of the competences of the inclusive teacher contains an analytical description of the competences 
of the Grid.  
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Competence Grid and Syllabus can become a reference point for analyzing the inclusive competences of 
teachers; they can also be used for the following purposes: 

• create evaluation rubrics for teacher training actions; 

• provide a basis for planning teacher training actions, identifying the outgoing competences for study 
paths; 

• provide a basis for starting projects on inclusion within the class or school; 

• provide insights and suggestions to teachers to undertake activities that promote inclusion at the class 
or interclass level. 

The subdivision of the syllabus into the two main areas: A. cultivating inclusive values, and B. promoting 
inclusive values, allows you to work on the area of knowledge and values or on the area of competences 
performed. This can be an advantage when planning training actions for teachers which include a theoretical 
preparatory phase and a practical and applicative phase. 

Also, in this case the product can be transferred to other levels and educational contexts. In particular, the 
transfer can be made as follows: 

• adaptation of the syllabus to other categories of actors within the school: non-teaching staff, 
managers, experts, families, students. We recall, in fact, that inclusion is a holistic process that 
requires the participation of all the actors of the educational community, and that the ALL IN SCHOOL 
project has created, for reasons of time and resources, the prototype intended only for teachers, with 
the intent, however, to model a procedure that can be extended to all the other actors. 

• adaptation of the syllabus to other educational contexts and professionals: VET, Adult Education, 
Higher Education, professional training, help and support professions, counsellors, social professions. 

 

 

O3/A1 Inventory 

Starting from the Syllabus, the Inventory develops the items of self-analysis for each competence. This involves 
the development of a series of assessment items corresponding to the descriptors of the Syllabus, to create 
the online self-assessment system. 

Both the structuring of the assessment items and the evaluation metrics can constitute a reference for the 
development of similar inventories referring to other levels of skills, both disciplinary and related to transversal 
skills. 

The working methods described in the project documents shared publicly can be used as a standard procedure 
for the realization of other Inventories. We refer, in particular, to the structure of the Inventory:  

• 4 thematic areas;  

• 36 items for each area;  

• evaluation metric on a scale of 1 to 10;  

• profiles and feedback provided for 4 scoring bands.  

This model can be transferred to all educational contexts and levels, as well as the products described above. 

 

O3/A2 Focus Group 

The Focus Group at this stage has the aim of analysing each of the items of the Inventory in order to highlight 
their correspondence to the object, to assess the clarity of the language and terminology, to analyse the 
efficiency and effectiveness of the tool, to evaluate if all the necessary indicators are present.  

For the Focus Group, the partnership has created a work track with detailed instructions on how to follow step 
by step. This guide can be reused to implement similar activities; indications are also given to remedy the 
problems generated by the pandemic, by carrying out the meetings in online mode. 
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The focus group technique, although well known, is often not very widespread among teachers, who may find 
it difficult to implement it in practice. The guide created for the project can help teachers and schools wishing 
to organize similar activities, also related to other issues besides inclusion. The guide can be used as it is in 
school settings, or it can be adapted to other educational contexts: VET, Adult Education, Higher Education.  

 

O3/A3 Online Tool (online Inventory) 

The Inventory has been implemented in digital format, and is now available to the public in the online project 
space at url https://www.allinschool.eu/inventory/ 

The tool was developed entirely from scratch, without using ready-made modules or software, by the project's 
technical staff.  

The online system can be a reference for those who intend to develop a similar skills self-assessment system. 
In particular, the model can be reused, structured as follows: 

• backend side, with the administration and content population functions; 

• multilingual setting starting from an English base; 

• access to the system with choice of the initial language and subsequent choice of the assessment area; 

• self-consistency of the evaluation in each area (by evaluating oneself in one area, profile and feedback are 
obtained, it is possible to subsequently do the same for the other areas); 

• possibility to log in as a guest user, therefore in total anonymity; 

• ability to log in as an authenticated user, recording progress and saving results for subsequent self-
assessments; 

• obtaining descriptive profile and feedback calibrated on the score obtained; 

• possibility to download and print a certificate with the profile and the feedback obtained. 

The description of the structure and functionalities of the online system has been published and is available 
to those who wish to create a similar tool. The structure, rationale and articulation of the Inventory can be 
used to build self-analysis tools focused on other areas of expertise. Likewise, the structure of the online 
system (logical design, interface, functions, navigation architecture,) constitutes a sort of container that can 
be "filled" with analysis inventories from other areas of competences. 

As well as the Syllabus, the online Inventory can be adapted to other educational contexts and professionals: 
VET, Adult Education, Higher Education, professional training, help and support professions, counsellors, social 
professions. 

 

O4/A1 Pre-piloting Workshop 

The pre-piloting had the purpose to give the working groups the coordinates to guide the piloting activity and 
to gather the opinions of the teachers involved. Pilot groups of teachers were formed in partner organizations 
who participated in online workshops (due to the pandemic), led by local project representatives. During the 
meetings, the online tool was illustrated and a self-assessment session was carried out; at the end, the 
participants filled in an online questionnaire. 

This work allowed to define a guide for the experimentation with clear instructions for the participating 
teachers. The pre-piloting allowed to collect useful information for planning the Pilot run activity: 

• average duration of self-assessment in one area 

• any critical issues encountered 

• use of the tutorial 

• use of additional resources and materials. 

The product can be transferred by adapting it to different educational contexts, modifying both the methods 
of execution (online or presence) and the questions contained in the online questionnaire. It is, in fact, a useful 

https://www.allinschool.eu/inventory/
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work track for those who intend to experiment with the functionality of an online tool before proceeding to a 
large-scale experimentation. 

 

O4/A2 Piloting 

The Piloting had the purpose to experiment the self-analysis tool with teachers; collect and interpret the data 
and information resulting from the piloting; produce a final report with the results, the guide to use the tool, 
the indications for transferability, and the recommendations. Direct confrontation with teachers is essential 
to fine-tune a system and verify its validity and effectiveness. 

Again, the partnership produced a work track to guide the piloting. What can be effectively transferred of the 
product to other contexts and educational levels is the following: 

• the work track, which constitutes the operational guide to the implementation of the piloting activity; 

• the online questionnaire (created with Google Modules) to collect the opinions of the piloting participants 
and interpret the results. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


